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Some students. Some teachers. Better results.

BARR Elementary Evidence
BARR is a K-12, strengths-based, whole school system approach and has been proven
effective for all grades through extensive external and internal evaluation.

As of May 2026, BARR has served 155 elementary schools throughout the nation.
BARR improves the literacy, numeracy, and attendance rates of children in elementary

schools.

BARR Elementary Outcomes
1. Increase in literacy and numeracy skills

a.

b.

d.

BARR model lessons, known at the elementary level as U-Times,
integrate a literacy extension for each lesson.

BARR created alignment amongst teachers about differing assessments
and measuring progress in Math and English proficiency. Teachers now
have an agreed-upon language and are aligned regarding the definition of
“proficiency.”

BARR schools make a goal of discussing every student by year-end,
including thriving students. They create enrichment programs for these
students.

As a result of collaboration created through BARR systems, BARR
schools identify curricular gaps across grade levels and determine a
standards approach to ensure continuity across grades.

2. Increase in non academic skills

a.

b.

Through U-Time lessons, BARR teachers have observed increased
communication skills in students.
Educators have also reported a decrease in peer-to-peer conflicts.

3. More effective educator use of data to better understand and support students

a.

Via “Big Block meetings,” specialists and interventionists report feeling
validated in their roles and less siloed. The data they provide to teachers
is invaluable in determining the root cause of a student’s barrier to
success and identifying effective solutions.

Through “Small and Big Block meetings,” former interventions and
instructional resources are shared. Said one teacher, “It is no longer
about ‘my student,’” but it's now an ‘our student’ approach to intervention
and support.”
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4. Improved attendance and engagement
a. BARR systems have been particularly helpful during distance learning to
connect with students who do not show up for traditional classes, but
paradoxically attend electives and clubs. Teachers engage specialists,
coaches, and program coordinators who have already established
relationships with “missing” students to help bring them back to the
classroom.

Summary of the literature on BARR Elementary

BARR removes the siloed experience of the teacher, focuses on the whole student,
resulting in impacts on students. Through systems change, classroom walls become
permeable. Educators meet in structured, focused meetings, “Small Blocks” and “Big
Blocks” to discuss student strengths and needs. Small Blocks, “horizontal” in nature,
are those in which classroom teachers in a single grade, e.g., third grade, meet
weekly together to discuss students. Big Blocks, which meet weekly, are “vertical,” in
that they contain teachers from different grades plus specialists. A Big Block
meeting will likely include classroom teachers from various grades, along with the
Reading Specialist, Physical Education teacher, Music teacher, Behavior Specialist,
Social Worker, etc., and the building Principal. Both meetings utilize data from the
school’s information system. Educators bring lists of students to Block meetings with
the objective of discussing all students. BARR emphasizes that each student’s
strengths be named before any discussion of or interventions. A typical Block
meeting involves educators sharing their perspectives of the student, developing
shared strategies, and entering data for each intervention.

In BARR, teachers no longer are solely responsible for identifying the issue, finding
a solution, and following up to see if the solution worked. In BARR, the adults are
connected, problem-solving together, and follow-up is reported at weekly meetings.
Community Connect provides additional resources for students and families, as well
as support for teachers. This Community Connect team often consists of the mental
health specialist, social worker, principal, and other key personnel. They conduct
community asset mapping and connect with community resources to provide critical
support to students/families.

BARR'’s relationship building lessons, “U-Time,” are teacher facilitated and not
instructed. In this manner, the teacher is humanized. Families receive timely
information about U-Time lessons. Each lesson provides a prompt for the family to



= BARR

Some students. Some teachers. Better results.

engage at home, thereby becoming more connected with the school and receiving
assurance that the school knows their child. BARR builds in systems for staff to
hear parent voices as part of Block meetings and provides families with community
resources via community support. The BARR model enables staff to know more
about the students and have better collaboration among teachers to have better
relationships with parents/families, becoming a potential multiplier of the schools’
work.

Teacher Mindset. Staff are often isolated, making it challenging to collaborate with
colleagues, resulting in siloed perspectives on students. However, teachers’
understanding of the whole student is fundamental to a students’ academic success
and overall development (Brooks and Goldstein, 2008; Masten et al., 2008).
Additionally, teachers need support within their schools or classrooms to foster their
own positive mindset (e.g., Raver et al., 2011 as cited in Masten, 2014 p. 237).
Relational dynamics are key as teachers work to connect with students and their
colleagues (Gu, 2014). Research also supports different types of relationships -
professional and peer - as a protective factor in resilience development for
educators (Beltman et al., 2011; Doney, 2013; Van Maele & Van Houtte, 2011, 2012,
2015). BARR’s emphasis on staff-to-staff relationships is critical to achieving
impacts. BARR provides the structure and support for teachers to collaborate,
innovate, and positively affect students. Teacher teaming in education is not a new
concept, but the intentionality and structure of teams need refreshing. Teacher
meetings are often reserved for discussion of curriculum, instruction, or specific
subject matters — not discussing students. In contrast, under this meeting structure,
teachers report enhanced collaboration with other teachers and higher levels of
self-efficacy in affecting students’ learning, motivation, and behavior (Bos et al.,
2019). In addition to the individual educator, this sense of impact can develop on a
group level into collective efficacy (Bandura, 1998). Understanding the ways that
teacher mindset affects student non-academic skills and academic achievement is
critical. The majority of mindset research has been student focused (Paunesku et
al., 2015; Yeager & Walton, 2011) or specific to teacher “growth” mindset, which has
shown no effects (Foliano et al., 2019). BARR broadens the definition of teacher
mindset to include a strength-based approach, self- and collective efficacy, and
collaboration.

Utilization of Existing Staff to Make Significant School Changes. The commonly
held belief is that due to the legacied nature of schools, major overhaul is required
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to achieve significant change. AIR, after conducting large studies of BARR, stated,
“The intervention is modest in scope, cost, and effort and does not require major
changes in curriculum, personnel, or the organization of the school” (Borman et al.,
2021, p. 22-23). Principal Investigator, Bos (2022), said in BARR’s national
conference, “BARR is a modest intervention. It does not involve overhauling the
whole school.”

More information about BARR'’s proven results can be found at
https://barrcenter.org/proven-results/.
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